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Farwell Area Schools
Annual Education Report
Introduction

The Annual Education Report is a requirement of the revised School Code of Michigan;
Education YES!, Michigan’s new accreditation system; and the federal No Child Left
Behind (NCLB) legislation. It is the responsibility of each building, within a district, to
compile required information that will serve as an individual building report as well as a
comprehensive district report.

The purpose of the Annual Education Report is to communicate to parents and other
community members the projects and progress that is taking place in each building as part of
an ongoing effort to offer the children of Farwell Area Schools the best educational
experiences possible. The reports are distributed during fall Open House events, on the
district web site, and are available at any of the building offices as well as at the Board of
Education office.

The reports contain the following required information:
e Status of Highly Qualified Teachers in the District
School Profile
School Improvement Process
Student Achievement Data
Accreditation Status
Retention and Graduation Rates
Specialized Schools and Placement Programs
Core Curriculum
Parent Participation

In addition the report also includes the following information:

District Vision and Mission Statements

District Principles and Beliefs

Identification of Board of Education and Staff members
Professional Development Opportunities for Staff

Use of Technology

Utilization of Community Resources

Identification of At-Risk Students

The Farwell Area School’s Board of Education, Administrative Team, Teachers, and other
staff members hope that each of you finds this to be a useful and informative document.
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Farwell Elementary School
2008-2009

District Vision
Farwell B School, Family, and Community, Hand in Hand, Doing What is Best For All k

District Mission

Together with family and community, Kaall Area Schools will educate all students in a
supportive environment, engaging them in learning through a variety of challenging
experiences to ensure success in an-elianging world.

District Principles and Belief Statements
The Farwell AregSchool District is committed to:

A. The principle ofearning.
= We value sound educational research and implement Obest practiceO into out
teaching.
= We challenge everyone to learn to his or her highest potential.
= We provide active and engaging experiertbesugh a variety of academic and
extracurricular activities to promote personal and team achievement.

B. The principle otollaboration.
= We strive to build partnerships with school, family, and community.
= We Provide open lines of communication.
= We beleve that customer service is necessary.
= We operate our schools through teamwork.

C. The principle ofntegrity and dignity.
= We operate from a foundation of trust and respect for one another.
= We exhibit a caring attitude.
= We will embrace local and globdifferences to enrich, strengthen, and connect
community.

D. The principle oéxcellence.
= We work to improve the quality of education.
= We set rigorous academic standards.
= We have high expectations for all.
=  We will employ highly qualified staff whoeacommitted to continuous profession
improvement.

E. The principle oiccountability.
= We are responsible as a school, family, and community for student success.
» We expect staff to conduct themselves in an ethical, professional manner.
= We build budgetthat demonstrate fiscal responsibility.



School Profile

Farwell Area Schools serves a school district of 170 square miles with boundaries reaching
eight townships and the villages of Farwell, Lake, and Lake George. Farwell Area Schools is a
rural school located in central Michigan. The district has six buildings including the bus
garage, administrative building, alternative education building, K-4 elementary, 5-8 middle
school, and 9-12 high school.

Farwell Elementary School has the following building characteristics:

Enrollment of approximately 540 students in grades K-4
80% of the students identified as “At-Risk”

59% of the students qualified for free or reduced lunch
100% of professional staff is Highly Qualified

100% of classroom paraprofessionals are Highly Qualified
Number of faculty members with a Master’s Degree is 8
Average years of teaching experience is 13.75
Teacher-student ratio for core classrooms is 1:22
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Accreditation Status

Farwell Elementary School completed the Education, Yes!®Indicatorself-assessment
required by the State of Michigan as a part of the state accreditation program. There were five
Strands that were evaluated. They are as follows:

Teaching for Learning

Leadership

Personnel and Professional Learning
School and Community Relations
Data and Information Management

Nh W=

Evaluation of these Strands was very helpful in identifying areas that need improvement.
Many of the items that were noted for improvement became goal issues for the School
Improvement CommitteéVhen last graded, the elementary received a grade of A for the
Strands. When combined with MEAP data the school received a final grade of B. Farwell
Elementary has met AYP status for the past four years.

Core Curriculum

The core curriculum at Farwell Area Schools provides learning experiences in all areas of
language arts, (reading, writing, speaking, listening, and spelling), mathematics, social studies,
science, health, physical education, art, vocal and instrumental music, computer instruction,
and enrichment activities. Each curriculum has been or is in the process of being aligned with
the Michigan Curriculum Framework developed by the State Department of Education.
Farwell Elementary School faculty members provide input in these curriculum assessments.
The elementary continues its evaluation of instruction/assessment and its review and
adjustment of curricula with the Michigan Curriculum Frameworks and GCLE’s. The goal of
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education is to provide all learners with a solid foundation of skills, knowledge, and
understandings that are necessary for their continual growth and success as students within the
school setting and as adults in society.

School Improvement Process

School-wide data and subsequent goals set by the School Improvement Team guided the
elementary school through the past year. The school improvement goals were pursued
considering the State of Michigan’s Education Yesdnd the National No Child Left Behind
legislation. The staff identified the goals for 2008-09 based on a comprehensive needs
assessment using student performance data. Building administrators are supported in
developing educational leadership skills with several professional development opportunities.
The administrative team continues to attend professional development that focuses on student
achievement and strategies to support the school improvement goals. The teaching staff attends
professional development regarding student achievement and assessment especially in reading.
All of the professional development is selected to help achieve the school improvement goals.
All of the professional staff is involved in decisions concerning, curriculum, planning, students
assessments. Teachers meet in their grade-level teams then bring discussion items to full staff
meetings.

Processes Used to Plan, Monitor, Reflect and Refine Instruction
That Supports High Expectations For All Students

Curriculum calendars, pacing guides and lesson plans particularly in Math and Reading have
alignment of instructional activities including scope and sequence. Adopted text materials are
aligned with standards and field-tested. Grade level team meetings have written documentation
of curriculum planning within and across grade levels. Use of higher order thinking skills and
demonstration of high expectations for student success is a classroom protocol. Through
continued professional development, the staff has developed unit plans and assessments that
reflect MCF and GLCE's. Classroom data from writing samples, DIBELS (Dynamic Indicators
of Basic Early Literacy Success), MLPP and mathematics assessments are analyzed at grade
level meetings and used to drive instruction.

Evaluation of Processes and Effectiveness

The Farwell Elementary Staff is cohesive and committed to student achievement. They collect
Reading, Writing and Mathematics achievement data three times yearly, at the end of each
trimester. This data is used in conjunction with MEAP and NAEP, and classroom formative
assessments to drive instruction and adjust programs according to the needs of students. The
School Improvement Plan will be continually revised to ensure student achievement. All staff is
involved in the School Improvement Plan with a core team having release time.

Even though the building has continued to make Adequate Yearly Progress, it is apparent after
collecting data for the school profile that student attendance and family transience has an effect
on the overall population. Goals addressing this along with closing the gap between
economically disadvantaged and non- economically disadvantaged students are a focus.



Comprehensive Needs Assessment Goals

Goal: Mathematic Achievement
Student Goal Statement: Farwell Elementary students will be proficient in mathematics

Gap Statement: A large gap exists between males an females on the 2008 fall MEAP. 3™
grade: 84% of males proficient, 74% females. 4™ grade: 85% males to 76% females.

Cause for Gap: A gap exists in curriculum alignment.
Objective: The gender gap will close by 5% as measured by the 2009 MEAP.

Strategies: Students will increase their problem solving abilities
by 3%. Teachers will analyze and realign the GLCE’s.

Research used to support strategies: MEAP and curriculum documents.

Activities: Teachers will collaborate with each other in and across grade levels to make
instructional changes that reflect a tightly aligned curriculum.

Teachers will look at core and extended core questions to be sure alignment is
occurring at each grade level.

Goal: Increased ELA MEAP Proficiency for Third and Fourth Graders

Student Goal Statement: MEAP reading proficiency will increase by 5% for fourth graders
and be at least 80% for third graders on the 2009 MEAP.

Gap Statement: Using 2007 MEAP data, fourth graders scored 80% in reading, a 2%
improvement over the previous year. This is still 6% below the state average. Writing is
significantly lower at 34%, 10% below the state average.

Cause for Gap: Analysis shows word study and informational text the areas of least
proficiency.

Objectives: MEAP ELA writing will increase by 5% for fourth graders over last year and be at
the state average for third grade.

Reading proficiency will increase by 5% for fourth graders taking the MEAP and
be at least 80% for third grade.
Strategies: Smart Start - weekly writing class for third and fourth graders.

Title I class using Read Naturally will be offered to identified students.

An extra forty-five minutes weekly of ELA support for struggling students.

Third grade assistants is each of the five third grade classrooms.

Activities: Teachers will use 6+1 Traits for the weekly writing class.
Title I teachers will use Read Naturally with students.
Classroom assistants, certified teachers, will be in each 31 grade classroom
for 60 days to help with reading and writing individually and in small group.
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Goal: Reading Proficiency
Student Goal Statement: Students at Farwell Elementary will be proficient readers.

Gap Statement: There exists a gap in reading proficiency for economically disadvantaged
students on the fall 2008 MEAP. 3™ grade: 86% for non-economically disadvantaged and 70%
for economically disadvantaged. 4™ grade: 82% non ED and

69% ED.

Cause for Gap: There exists a gap in alignment at the K-1 level. The percentage of
economically disadvantaged students has grown from 62% to 74% in the last three years.
Transciency also plays a role. Only 61% of 4™ graders and 65% of 3" graders have been with
us since entering kindergarten.

Objective: All students, non-economically disadvantaged and economically disadvantaged,
will increase reading scores.

Strategies: Teachers will be in-serviced/refreshed on how to use the benchmark and fluency
pieces from the MacMillan/McGraw Hill reading series.

Teachers will utilize research-based practices in the classroom to improve reading
based on student data. Best practices include cooperative learning, differentiated instructions,
multiple intelligences and learning styles.

Initial screening for fluency and comprehension of students in grades one through
four new to the district.

Activities: Teachers will use benchmark assessments three times yearly along with DIBELS
(Dynamic Indicators of Basic Early Literacy). Teachers will use the fluency piece after each
story at least twice monthly.

Teachers will collaborate with each other in and across grade levels to make
instructional changes.

Teachers will give students a purpose for reading in all curricular areas and discuss
what they read. Students will be able to articulate strategies for identifying information in text.

Title I teachers will use DIBELS, MLPP/QRI assessments for new students upon
entering the district.

Research used to support strategies:

Reading Instruction for Students Who Are at Risk or Have DisabBbii&gilliam D. Bursuck

and Mary Damer. Best practices used in the instruction of reading based on affiliation with the
Learning Network. Learning by Doing: A Handbook for Professioanl Learning Communities at
Work Richard DuFour, Rebecca DuFour, Robert Eaker, and Thomas Many. Classroom

Instruction That Works: Resear@uased Strategies for Increasing Stud&ohievemenRobert
Marzano, Debra Pickering, and Jane Pollack.  Professional development with

McMillan/McGraw Hill with their reading series.



Professional Development 2008-09

Date(s) Activity Participants

August 27 & 28, 2008 all teachers and

classroom para-

RtI process & Aimsweb
Book study: Reading Instruction

For Students Who are at Risk  professionals
Or Have Disabilities
August 2008-March 2009  New Teacher Series 2 teachers

Sept. — May 2008-09
Sept. 2008-Ap. 2009

November 2008

November 2008

Nov. 2008-April 2009

December 1, 2008

January-April 2009

Jan.-May 2009

February 13, 2009

March 12, 2009

March 16, 2009
March 18-20, 2009

Grade Level Teams Meetings
6 Traits Writing workshop

GEMS (Great Expectations
In Math & Science)

Put Readers First
SPLASH - MI Model ws

on-site continuation of August

Guided School Improvement

9 hours on site — 6 Traits book
study

9 hours on site — book study
Reading Instruction for Students
Who Are at Risk or Have
Disabilities

9 hours on site — Universal
Design. Use of technology for
classroom intervention

Susan Hall’s 95% Group

QUILL instructional math
activities linked to GLCE’s
Michigan Reading Conference
MACUL technology conference

all teachers
10 teachers

4 teachers (2-4th
and 2-3")

9 teachers (5-3"
and 4-2"%)
4 teachers

all teachers and
classroom para-

professionals

principal and 3
teachers

22 teachers

5 teachers

4 teachers

all teachers and
classroom para-
professionals

2 special ed teachers

1 Title teacher
5 teachers



Student Achievement Data

Mathematics Grade 4 AYP Target 65%
Proficient
4™ Grade Farwell State
2008 86% 88%
2007 80% 86%
2006 85% 84%
2005 - Fall 74% 81%
2005 52% 73%
Reading Grade 4
4™ Grade Proficient
Farwell State
2008 73% 83%
2007 80% 84%
2006 66% 85%
2005 —Fall 76% 83%
2005 74% 85%
Writing Grade 4
4™ Grade Proficient
Farwell State
2008 27% 44%
2007 34% 44%
2006 38% 45%
2005 — Fall 44% 55%
2005 36% 48%
ELA (combined reading and writing) Grade 4 AYP Target 59%
4™ Grade Proficient
Farwell State
2008 65% 77%
2007 66% 76%
2006 61% 78%
2005 — Fall 66% 76%
2005




Math Grade 3 AYP Target 65%
3" Grade Proficient
Farwell State
2008 79% 91%
2007 90% 90%
2006 85% 88%
2005 - Fall 92% 87%
Reading Grade 3
3" Grade Proficient
Farwell State
2008 75% 86%
2007 80% 86%
2006 81% 87%
2005 84% 86%
Writing Grade 3
3" Grade Proficient
Farwell State
2008 40% 86%
2007 40% 57%
2006 30% 52%
2005 52% 51%
ELA (combined reading and writing) Grade 3 AYP Target 59%
3" Grade Proficient
Farwell State
2007 75% 81%
2006 71% 79%
2005 73% 78%
Retention

Elementary students are required by law to attend school; so dropping out is not an option.
Retention is viewed as a last alternative. The professional staff places each student at the grade

level best suited for his/her academic, emotional, and social development.

Number of Students 2005 2006 2007 2008 2009
retained in a grade

Kindergarten Jr. 1°-22 Jr. 1"- 19 Jr. 1°- 18 20 1%-20 | 1;)r.1%-16
1™ Grade 3 4 3 2 3

2" Grade 2 1 1 2 0

3" Grade 0 0 0 4 0

4™ Grade 0 0 0 0 0




Specialized Programs

Farwell Elementary School is committed to student achievement. There are many
opportunities for students to experience various programs that support the curriculum.
Participation in these specialized programs is determined through the collaboration of the
student, parents, and school personnel. Programs are Title [, summer Smart Start three-week
reading program, Peacemakers, Art Reach docents, Young Authors, the school Eagle Delivery
Post Office and Book Bag Program. There is also an after school and summer program for
academics and recreation funded through a 21% Century Learning Center grant and run by the
local RESD (Regional Education Service District.) The school hosts foster grandparents placed
through the Mid Michigan Council on Aging and has approximately sixty volunteers many of
whom mentor children as Heart to Heart coaches.

Supplemental Services

Students are identified for supplemental services through teacher recommendation based on
assessments indicated by the curriculum. In addition, MEAP score data is used to determine
areas of weakness for students. The teachers utilize district assessments to monitor student
progress and achievement. MLPP (Michigan Literacy Progress Profile) and DIBELS
(Dynamic Indicators of Basic Early Literacy Success) data is used to monitor reading progress
in grades K-4. Teachers use this data to determine Title I/At Risk eligibility as well as to fine-
tune and adjust instruction to meet each individual student’s needs.

RtI — Response to Intervention Process

The staff is currently working to develop “good first instruction™ as the first level of
intervention in the classroom. Each K-2 classroom has daily para support to help implement
strategies. For those students needing more intense intervention, Title I services are available at
all grade levels. Students still having substantial difficulty are then referred to the building
Student Intervention Team that will look at data and possibly make a referral for special
education.

Special Education

Farwell Elementary School has special education classes for all special education
classifications. Appropriate placement is determined during an Individualized Education
Program Team (IEPT) meeting. This meeting allows information to be shared regarding the
student’s needs and possible accommodations that provide support to increase student
achievement. Assessment data, teacher observations with performance data, and parental input
is considered during this meeting.



Though there were students who transferred and others that added during the course of the
school year, there were approximately 30 students (5%) that received special education services
excluding speech. Another seventy-five students received speech services based on an IEP.

Parent Participation

The Visionand Missionof Farwell Area Schools identifies the need for parent and community
involvement. Developing relationships with parents and the community is a priority to increase
student achievement. The Long Range Strategic Planning Commithee targeted parent and
community involvement for improvement. The elementary school is constantly reviewing and
revises ways to foster more effective family and community involvement. The elementary
school is constantly reviewing and revises ways to foster more effective family and community
involvement. Activities attended by parents: Open House/Orientations, Parent-Teacher
Conferences, Educational Field Trips, Vocal Music Concerts, Family Reading and Math
Nights, Classroom Presentations and Activities, Family Fun Nights: RIF Carnival, Big Buck
Night, Hawaiian Luau. The FFAC (Farwell Family Advisory Committee) sponsored the Luau
and Big Buck Night and Bingo.

“Back to School ” Night (Open House)

The elementary school held its “Back to School Night” on August 29, 2007.

2005-2006 2006-2007 2007-2008 2008-2009
Percentage of parents
participating in the Open 68.1% 81.2% 86.4% 87.2%
House

Parent/Student/Teacher Conferences

Nearly 100% of parents/guardians attend fall parent conferences at the end of the first trimester.
Teachers make personal contact with those that do not set a conference time and encourage a
meeting.

Parent Meetings & Other Involvement

The number of parent meetings with the administration and the teacher was increased this year.
There were several IEP meetings that were held for special education. In reviewing the
conferences held over the past year, there continues to be an increased effort to hold academic
conferences for non-special education students.

Parent and community members met with the elementary school staff for specific issues as
well. There were parents and community members who served on the Farwell Family
Advisory Committee and the district Public Relations Commitiée.elementary school held
an informational meeting for parents of preschool age children who were to attend school in the
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fall of 2009. Transition meetings were held with Mid Michigan Community Action Agency
staff in an effort to examine and align academic and social aspects of both programs to better
ensure student success as each enters Kindergarten. Kindergarten Orientation was held for
parents and incoming kindergarteners a week prior to school beginning.

Preschool Transition

In April of each year, the elementary school holds an informational meeting for parents of
preschool age children who will to attend school in the fall. This is especially important for
parents since Farwell is an “all day every day” program.

Transition meetings are held with Mid Michigan Community Action Agency preschool staff,
kindergarten teachers and the principal, in an effort to examine and align academic and social
aspects of both programs to better ensure student success as each enters Kindergarten.
Preschool students visit in May when they get to spend time in a classroom and have lunch in
the cafeteria.

Prior to school beginning in the fall, parents and their kindergarteners attend an orientation that
includes information from the principal, teachers, secretaries, food service director,
transportation director and after school program director. Children visit their classrooms and
the playground and take of tour of a school bus.

Since the elementary has adopted ZooPhonics in the kindergarten and first grades, the

preschool staff has undergone training to begin ZooPhonics in preschool. This strengthens the
phonics curriculum for a smoother transition.

Communication with Parents and Public

Farwell Elementary Schools communicates with parents in a variety of ways including:

Monthly issues of the Newsletter.

Teacher introductory letter at the beginning of each school year.
Teacher Newsletters sent home weekly, biweekly or as needed.
Mid-marking period reports sent home each marking period
Parent- teacher conferences.

Telephone calls to and from parents.

District website www.farwellschools.net

Farwell Family Advisory Committee Activities

9. Articles and photos in the local newspaper.

10. Student handbook distributed to all parents.

11. Student assignment planners utilized for written daily teacher/parent communication.
12. School Messenger automated phone call system.in the spring

e EORG o e
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Utilization of Community Resources

With regard to the utilization of community resources, many teachers and students take
advantage of the Surrey Library. The school has developed a good working relationship with
various businesses. The school has seen a great deal of community support for the Farwell
athletic, theatre, and music programs. There are also adult mentors who have volunteered their
time to be with students during lunch and in class.

Use and Integration of Technology

Technology is available and used in each classroom in the building and are equipped with a
computer with Internet access for student use, as well as a teacher workstation that includes a
computer, printer, VCR, TV monitor. All rooms have access to LCD projectors with many
rooms having them permanently installed. All third and fourth grade classrooms have
document cameras. The media center has a full computer lab as well as an additional lab for
computer specials. Five teachers have taken the lead as part of eleven teachers district-wide
taking part in a Michigan Champions technology grant from the Department of Education
through MACUL.This has resulted in the K-2 Title I teacher using video response for reading
fluency, many teachers video-conferencing with students from other cities, states and countries
and signing on with “epals” an on-line pen pal networking site.

A 30-station mobile wireless computer lab for student use can be used in any room in the
building. Additionally, teachers have access to scanners, laptop computers, LCD projectors,
and digital cameras.

Faculty and staff have been trained to utilize computerized grades, attendance, and other record
keeping programs.

Farwell Area Schools has a web page with numerous components and links to each building,
which are easily accessible. Many teachers have their personal pages linked to the school site.

The District employs a Technology Coordinator to oversee the development of technology

integration and technology curriculum aligned with National and State standards as well as to
assist technology teachers with locating resources that impact instruction to K-12 students.

Utilization of Community Resources

With regard to the utilization of community resources, many teachers and students take
advantage of the Surrey Library. The school has developed a good working relationship with
various businesses. The school has seen a great deal of community support for the Farwell
athletic, theatre, and music programs. There are also adult mentors who have volunteered their
time to be with students during lunch and in class.
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Identification of At-Risk Students

Students are identified for supplemental services through teacher recommendation based on
assessments indicated by the curriculum. In addition, MEAP score data is used to determine
areas of weakness for students. The teachers utilize district assessments to monitor student
progress and achievement. MLPP and DIBELS data is used to monitor reading progress in
grades K-5. Teachers use this data to determine Title I/At Risk eligibility as well as to fine-
tune and adjust instruction to meet each individual student’s needs.

Farwell Area Schools does provide after school and supplemental summer programs that focus
on assisting students who are at-risk of failing reading and math in grades K-8. These
programs are made possible for students through a 21* Century Learning Center Grant. The
Sparks after school program made it possible for 130 students in the elementary school to
participate in academic, enrichment, and recreational activities. Sparks was held from 3:30
p.m. to 5:30 p.m. each Monday-Thursday while school was in session. Summer School is an
intensive program that operates four hours per day four days per week for six weeks during the
summer months. This summer (2007) 70 students participated. Students are assessed at entry
and again at exit of the program. Student progress is closely monitored. Teachers adjust
teaching and instruction based on each student’s individual need.

An intense three-week summer reading program, Smart Start, was initiated for 16 at risk
incoming third graders the first three weeks of August with a focus on fluency and
comprehension. The students were pre-identified and invited based on need.

After School and Summer Programs

Farwell Area Schools provides after school and supplemental summer programs that focus on
assisting students who are at-risk of failing reading and math in grades K-8. These programs
are made possible for students through a 21* Century Learning Center Grant. The SPARKS
(Students Participating in Academics, Recreation and Knowledge for Success) after school
program made it possible for 130 students in the elementary school to participate in academic,
enrichment, and recreational activities.

SPARKS is held from 3:00 p.m. to 5:30 p.m. each Monday-Thursday while school was in
session. Summer School is an intensive program that operates four hours per day four days per
week for six weeks during the summer months. Students are assessed at entry and again at exit
of the program. Student progress is closely monitored. Teachers adjust teaching and
instruction based on each student’s individual need.

An intense three-week summer reading program, Smart Start, was initiated in the summer of
2008 for 16 at risk incoming third graders the first three weeks of August with a focus on
fluency and comprehension. The students were pre-identified and invited based on need.

For the first three weeks in August 2009, the Smart Start summer program will focus on
reading for at risk second and third grade students using Headsprout as the main intervention
program. Headsprout is a research based online reading and phonics program that targets early
readers.
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